The problems of low level care and consistency on entrepreneurship education cause distortion in building students' entrepreneurship spirit. Identification of soft skills and CBT dimension is needed as the basic analysis in improving the effectiveness of entrepreneurship education. The purpose of this research was to understand the types of soft skills, the applied CBT concept, the involved actors, and the learning process. The methods used in this research were observation, interview, and documentation. Meanwhile, the technique of data analysis employed was interactive model. The results of this research showed: (1) the intense involved actors, (2) the type of entrepreneurship that was developed, namely entrepreneurship and productive teachers have not yet synergized, (3) the planning, implementation, and evaluation of learning still employed semi-modern conventional pedagogy, and were less contextual. The findings of this research can be used as basic policy in developing entrepreneurship education for related institutions by integrating the soft skills dimension and the application of CBT concept optimally to create students' entrepreneurship spirit on the level of personal maturity.
Introduction
The industrial revolution 4.0 requires education in the current disruption era to be relevant and competitive in shaping the human "being" and not just "knowing". Entrepreneurship is an important phenomenon in various areas of educational institutions and levels of education. Entrepreneurship education is needed because society needs a culture of independence and responsibility (Linder, 2012) . In addition, the number of entrepreneurs possessed by a country becomes the determinant of the progress, resilience, and competitiveness in the revolutionary era. Entrepreneurship education research becomes a strategic role in preparing the competing generations, youth empowerment (Aja-Okorie & Adali, 2013), rural area development (Patel & Chavda, 2013) , urban area (Woolthuis et al., 2013) , regional development (Muller , 2013) , and economic growth (Braunerhjelm, 2010) .
The current condition of distortion is shown in some studies (Priyanto, 2012 , Mansyur, 2013 & Susilowati, 2013 . There is awareness of the importance of entrepreneurship education in Indonesia. Thus, there is a need to encourage related parties to conduct various innovations in the implementation of the education. However, the fact is the entrepreneurship education in Indonesia is not effective yet. It is indicated by the low entrepreneurship interest of high school graduates (Lutfiadi & Rahmanto, 2011) and universities (Kurnianto & Putra, 2012; Mopangga, 2014) , entrepreneurship motivation (Seno, 2010) , and the number of entrepreneurs in Indonesia (Priyanto, 2012) have a very low entrepreneurship interest, namely 22.63% for senior high school and 6.14% for college graduates.
The development of entrepreneurship education requires policy support from the central government level up to the implementers in entrepreneurial classes in order to maintain the availability of dynamic persons or entrepreneurs. The development of entrepreneurship is now increasingly contextual (Sarasvathy and Venkataraman, 2011) . It requires integrated entrepreneurship education policy, especially for Vocational School (SMK) education level in strengthening soft skills dimension as well as the application of CBT concept oriented on developing personality mentality. This is in line with Presidential Instruction No. 9 Year 2016 which states that the quality of vocational education can be improved through entrepreneurial learning. Effective educational approach model is needed (Lindner, 2012) in accordance with the motto of SMK namely WCE (work, continue and entrepreneurship). It also gives rise to a new concept of entrepreneurship that is specific in the areas of (Onwurafor & Enwelu, 2013) Therefore, this study aimed to answer how the dimensions of soft skills and CBT is realized in entrepreneurship education, the identification of developed soft skills, and the actors involved as well as the entrepreneurial learning process. Soft skills and CBT are the main focus for gaining useful trained knowledge to solve problems in society (Mark et al., 2014) . The application of soft skills and CBT dimensions become the answer to the existence of distortion phenomenon on the implementation of entrepreneurship education because entrepreneurship soft skills in the field has not become the real soft skills. This results in the inhibition of the objectives of the vocational school as community economic empowerment (Estelles et al., 2016) . Entrepreneurship becomes one of the alternative solutions in the economic crisis. On the other hand, entrepreneurship soft skills for vocational school students are still seen as complementary, even the training or industry practice is not yet targeted, and the highest unemployment data from vocational education level is 9.27% whencompared to the other educational levels (BPS, 2017) . It indicates the improvement of education quality in vocational high school especially entrepreneurship education. In this case the dimensions of soft skills and CBT on entrepreneurship education in vocational schools can be blowing research to be followed up.
2.Methods
The research approach used was qualitative with ex post facto research type. The main data collection methods were interview, observation, and documentation. Interviews were conducted on the actors involved in entrepreneurship education, namely the principal, the vice principal for curriculum and student fields, the head of skill program, counselors, teachers, and students. Meanwhile, the data analysis was in form of qualitative descriptive with interactive analysis technique (data reduction, data display, and conclusion drawing / verification).
3.Results and Discussion

The Type of Entrepreneurship Soft Skills Competence
Entrepreneurship education held in Agribusiness vocational high school is an explanation of values that reflect the entrepreneurship attitude of graduates in the formulation of the school vision and mission namely dedication, broad-minded, skilled, independent, able to develop themselves and (Estelles, et al, 2016) help personal autonomy, leadership, innovation, creative stimulation and respect for other people's ideas. Entrepreneurship education can lead to an increase in the knowledge and skills needed to behave entrepreneurially (Klerk & Dippenaar, 2003) , as well as higher level of education can help improve the ability of aspiring entrepreneurs (Jiménez et al., 2015) .
The strengthening of the entrepreneurship soft skills competence is not yet optimal because it is done in the subjects of workshop and entrepreneurship as well as on productive subjects in each skill program, so future studies should seek to investigate other entrepreneurship competence development programs from different geographical areas (Vilcov and Dimitrescu, 2015) . Through the process of training, habituation and cultivation of entrepreneurial values through the practice of selling as well as visiting and internshipping in the business and industry world, vocational school graduates are expected to have entrepreneurial intention and attitude. In line with Vilcov and Dimitrescu (2015) professional orientation education activities should be directed towards specific skills training, while mental problems are the cause of the deterioration and unsuccessful entrepreneurship education. Entrepreneurship education is still dominantly hard skills. The application of the CBT concept is still dominant in psychomotoric, so the entrepreneurial mental strengthening is still not optimal.
The Development of Entrepreneurship Soft Skills
In the aspect of planning the development of entrepreneurship soft skills is done through process: (1) identification; (2) the formulation of objectives; (3) organizing teachers; and (4) socialization. The identification process of entrepreneurship soft skills in Agribusiness vocational high school is not yet optimal although the school audience is familiar with entrepreneurial soft skills limited only to the ability to "sell" as the ordinary people understanding of the competence of entrepreneurship soft skills. The source or basis of entrepreneurial soft skills planning that will be developed in Agribusiness vocational high school is in accordance with the vision and mission of the school. The vision of Agribusiness vocational high school is to produce graduates who are pious, professional, environmentally friendly and able to compete in the global era.
In the formulation of the goal of entrepreneurship education is in accordance with Ministry of Education and Culture Regulation (Permendikbud) number 59 year 2014 which is to create works and to develop products in the form of cultivation and processing through creating activities that are useful in everyday life, while its formal objectives are to develop creativity, to develop sense of caring and tolerance, independence and to encourage risk taking courage so that entrepreneurship can be created or learned (Krueger and Brazeal, 1994) . However, the identification of entrepreneurship soft skills up to now has not been systematically integrated.
Ideally, the teacher of entrepreneurship education should be balanced between the scientific background, besides the entrepreneurship experience is also not less important (Woolfolk & Acosta, 2016) , plus students' participation in extracurricular activities can maintain the entrepreneurial spirit, precisely the experience is actually prerequisite that must be owned by an entrepreneurship teacher ideally.
The
Implementation of Entrepreneurship Soft Skills Development
The implementation of entrepreneurship soft skills development in Agribusiness vocational high school can be seen from the learning process, school culture, and monitoring. The process of entrepreneurship learning includes the types of competence formulas to be achieved, teaching strategies or methods, media and learning tools and learning evaluations used to measure the success of entrepreneurship soft skills. Recommended teaching strategies are innovative pedagogy (Klapper, 2010) , active pedagogy or not using conventional pedagogical design that tends to be teacher centered (Tasnim and Yahya, 2013) , new approaches to entrepreneurship curriculum (Amiaya, 2013), business incubator, spin-off, entrepreneurial seats, business actors' role (Vaquero et al., 2016) and mentoring (Ismail et al., 2014) .
The learning process is a tool used to escort the entrepreneurship soft skills to be implemented and grown in the habitual process (Cunha, et al, 2016) and the extension of professional teaching and technology development. The various entrepreneurial soft skills are developed primarily by subject teachers of entrepreneurship and productive subjects in every competency of agribusiness expertise. The selling competence is an integrated skill form of some of the entrepreneurship soft skills, among others are aspects of soft skills of courage, communication, risk-taking, and confidence. Rodríguez & Ibarra (2016) state that the challenge is to develop tools and sources of technology in accordance with the principles of pedagogy.
The Evaluation of Entrepreneurship Soft skills Development
The evaluation process to measure the success of entrepreneurship soft skills is done from the institutional level. In this case the principal guards the entrepreneurship soft skills by conducting incidental monitoring. Furthermore, giving general evaluation and result are submitted incidentally on the daily rollcall activity. In addition, the evaluation on the development of entrepreneurship soft skills is conducted at the institutional level, such as the coordination and evaluation at the Teacher Working Group (MGMP) level of construction and entrepreneurship subjects. Measurement in the final stage is done with partial and holistic test models. Partial test is conducted on some departments that can not carry out entrepreneurship-based productive training, whereas for some skill programs are examined holistically as it is possible to carry out productive training with entrepreneurial based system.
The Actors in the Development of Entrepreneurship Soft skills
Teacher component is the determining factor in the implementation of entrepreneurship soft skills development in schools. Teachers should act as facilitators, dynamisators, motivators and catalysts for the development of entrepreneurship soft skills and focused on the principal and teacher training system first (Ruskovaara et al., 2016) . The ability and competence of students in the skills of entrepreneurship soft skills are still not appropriate becuase their success in the courage test of taking risk at the tome of entrepreneurship soft skills training is less than 1% of each entrepreneurship class guided, as well as the ability of other entrepreneurship soft skills. The dimensions of soft skills and CBT can be enhanced through the synergy among the actors, especially (entrepreneurship teachers and productive teachers). Some obstacles of entrepreneurship soft skills development are vocational high school curriculum is explicitly aimed not to be entrepreneur, the consistency of entrepreneurship soft skills development cannot be implemented, normative subject and adaptive subject teachers still do not synergize significantly in the development of entrepreneurship soft skills, and learning process of training courses become the main consent.
CBT on Entrepreneurship Education in Agribusiness Vocational High School
CBT is formative theory that can be used in vocational learning / vocational training. Competency Based Training (CBT) is a training approach that emphasizes what a person can do as a result of training (training outcome). It is expected that graduates can compete in the global market, have both entrepreneurship hard skills and soft skills competencies, (Purnomo, 2014) , the ability to identify opportunities or to identify good ideas (Lumpkin & Lichtenstein, 2005 ) the change of a value-added concept, and (Martin and Iucu , 2014) there is a change of entrepreneurial attitude, but the implementation of CBT is dominant in hard skills. The expectation is in accordance with the concept contained in strategic planning of Directorate of Vocational High School Education which states that the potential of vocational high school to increase national economic growth can be through the motto of WCE (work, continue, and entrepreneurship).
4.Conclusion
The type of entrepreneurship soft skills developed is the enhencement of the mission and vision (independence, able to compete in the global era and care for the environment) embodied in the competence of selling. The development of entrepreneurship soft skills is not yet optimal and its implementation is dominantly hard skills. The success of entrepreneurship education is the responsibility of entrepreneurship teachers and productive teachers as well as the need for synergy in the planning, the implementation, and the evaluation of learning that emphasizes on contextual and holistic approaches. The implications of the results of this study can be used as the basis of policy in developing entrepreneurship education for related institution to integrate soft skills dimension and application of CBT concept optimally to build student entrepreneurship spirit on maturity level of personality, in accordance with the goal of entrepreneurship education in Agribusiness vocational high school sector. 
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